Abstract
36
In this paper, we are interested in examining what constitutes effective coaching as 37 reflected in prominent coach education websites and programs in Canada. More specifically, 38 we are interested in understanding what set of 'knowledges' currently shape how effective 39 coaching is represented within these websites and programs. 40 We chose to frame our discussion of the knowledges of effective coaching through a
41
Foucauldian perspective, which focuses on how power operates through discourses defined as 42 "ways of knowing, which are perpetuated through our everyday practices" (Markula & Silk, 43 Effective Coaching Insights 3 2011, p. 48). According to Foucault (1978) , discourses are to be understood as the ensemble 44 of rules and conditions, which allow for certain knowledges to be produced and be 45 intelligible. Furthermore, discourses and power relations are intricately interrelated and co-46 constitutive: "There is no power relation without the correlative constitution of a field of 47 knowledge that does not presuppose and constitute at the same time power relations" (1979, 48 p. 27).
49
From a Foucauldian perspective, any knowledge that a coach draws upon (e.g., 50 physiological, sociological, managerial, etc.), can be understood as a discourse as each one of 51 them corresponds to a specific way of understanding and practicing sport coaching and 52 training. Such discourses can either become dominant and understood as the "Truth" of sport 53 coaching or be marginalized within a specific discursive field (e.g., performance sport). For 54 example, currently a number of scientific discourses primarily inform how we understand and 55 practice "effective coaching." This does not mean that these discourses will always dominate,
56
as Foucault was careful to point out that discourses should not be understood as static entities:
57
We must not imagine a world of discourses divided between accepted discourse and 58 excluded discourse, or between the dominant discourse and the dominated one; but as a 59 multiplicity of discursive elements, which can come into play in various strategies 60 (1978, p. 100). 
70
Gaining such an understanding is paramount, we believe, if we want coaches to do more than 71 uncritically apply so-called "best coaching practices." Our purpose, therefore, in writing this 72 paper is twofold: firstly, to examine the current possibilities for coaches to understand and 
76
In what follows, we introduce the two Canadian websites we selected and our
77
Foucauldian perspective and share the insights we gleaned from our Foucauldian reading. We 
A Foucauldian Discourse Analysis

86
The Coaching Association of Canada (CAC) website, which was the first coaching 87 website we examined, has for a mission statement to enhance "the experiences of all Canadian 88 athletes through quality coaching." It is directly connected to the National Coaching Learning to Train) provide the shared foundation for both the recreational/active for life 106 pathway and for the competitive/high-performance and elite sporting pathways.
107
Our reading of these websites was inspired by Foucault's (1972) 
171
Both websites also indicated that to perform well as an athlete is to achieve results by 172 winning in national and international competitions. For example, the CAC website stated,
173
"This stage is about training to win at the highest levels of sport: international competition" 174 (CAC, 2016). Although successful performance was defined as winning competitions, it was 175 also admitted that competition is stressful and induces physical (and mental) fatigue.
176
Therefore, training, in addition to optimizing competition success, must be carefully planned 177 and individualized to ensure athletes recover: "Training is carefully planned, with the training 178 year divided into one, two, three, or more cycles, depending on the demands of the sport and 179 the individual athlete's strengths" (CAC, 2016).
We were also struck by the emphasis on athlete health in our reading of the websites.
181
Indeed, first and foremost, a healthy athlete remained injury free and avoided mental and programs through a Foucauldian lens was so useful because it allowed us to move beyond any 227 surface rhetoric to understand how dominant discourses operate through these websites and 228 how they both enable and constrain how we can understand and practice "effective" coaching. 
True Sport for Lifelong Engagement in Sport and Physical Activity
289
The third theory we formed based on our 19 statements about sport, physical activity and 290 coaching was the theory of true sport for lifelong engagement in sport and physical activity. The concept of "fun" is perhaps the best example of the overlap between the two theories. to us once again that these "other" aspects of being an effective coach such as ensuring that 322 one's athletes are having fun, developing the whole individual and striving for optimal health 323 are more lip service and not backed up by anything specific and practical that a coach could 324 do to achieve these outcomes.
325
Finally, as we emphasized in our introduction and made clear as our purpose for carrying 326 out this reading, a key part of using Foucault to read such texts like these two coaching 327 websites is to then be able to connect the theories that emerged to discourses and power 
378
The power relations at work in the production of such narrow understandings of athlete- coaches to design practices with these goals in mind in the websites we examined plays a 398 strategic role in enabling coaches to continue coaching how they always have always coached 399 while being led to believe they are coaching differently so long as they adopt this rhetoric. To summarize, while our comparative reading of the ISCF framework showed that the 483 ISCF doesn't necessarily give coaches the tools to challenge the dominance of certain 484 coaching discourses and the impact of this dominance on the athletes they coach, the focus on 485 the development of coaching competences does, we believe, carve out a space for broader 486 understandings of "effective coaching," which we think can better equip coaches to manage 487 the complexity and uncertainty that runs across every unique coaching context.
488
Conclusion
489
Conducting a Foucauldian discourse analysis of selected key coaching websites (S4L and websites showed that the present set of choices to practice "effective" coaching is narrow and,
494
that correspondingly the potential for change and innovation in coaching is quite limited. Our 495 comparative reading of the ISCF framework, however, showed more promise in that the ISCF 496 allows we believe for broader more contextual understandings of "effective coaching."
497
What is, however, also clear from our Foucauldian reading of the two Canadian websites 498 is that change in sport coaching and the development of practices based on some of the key tenets of positive sport psychology such as athlete-centred and holistic coaching will not 500 happen by simply injecting a different coaching rhetoric into various coaching models. As our
501
Foucauldian reading showed, this strategy, due to the complex workings of power, has done 502 little to promote significant change. Put differently, simply injecting a different coaching 503 rhetoric into a coaching framework like athlete-centred or holistic coaching is unlikely to 504 challenge the dominant discursive formation of coaching unless it is accompanied by a 505 problematization of the power relations that produce coaching's dominant discourses. As a 
520
This process of re-politicizing coaching "truths" and the production of coaching 521 knowledge at large will enable coaching scholars and coaches to interrogate some of the undoubtedly mean more work as coaches will no longer be able to subscribe to a set of 524 guidelines or practices in order to become an "effective" or "positive" coach. But as Denison 525 and Avner (2011) argued, such a process can also be tremendously liberating for coaches "as 526 it frees them from the burden of always having to figure out 'the right way' to solve problems 527 and coach" (p. 224), and allows them to devise truly innovative coaching practices that can 528 benefit their athletes, themselves, and the coaching profession at large. In this regard, the 529 work of problematizing coaching "truths" and "best practices" is not about being negative or 530 pessimistic. Rather, it is about understanding that all coaching knowledges and practices have 531 their uses, but also their dangers and problematic effects and that a commitment to mitigating 532 these dangers should be a priority for all of us involved in coach education and development. 
